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Rationale.—The tremendous expansion of production 
resulting from the substitution of the power driven machine 
for the old handcrafts, and the resulting keener competition 
of modern business, require more rapid and more effective 
training of larger numbers of people. The contributions of 
science and invention have not only made a tremendous 
production possible but, in accomplishing it, have called 
increasingly for the systematic training of technicians and 
leaders. The progress of science and invention have not 
only resulted in an increased demand for the technician and 
inventor, but it has also created great numbers of new jobs 
and profoundly modified the process of many old jobs. 
The biggest, most difficult, and most important job 
in the world and one that each of us must perform, is the 
job of living. In doing this we pass through the three 
stages of growth: childhood, youth, and manhood. In a 
very real sense, the first lays a foundation for an appren¬ 
ticeship period in which youth are either well trained or poorly 
trained to become journeymen in citizenship. Special studies 
reveal a deploring apathy among our young people toward the 
offerings in the curriculum of the secondary schools—offer- 
1 
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ing that have been especially designed to help them make 
life adjustments. Our population movements have contributed 
to the situation. Rural youth have migrated in large num¬ 
bers from marginal farms to the urban centers, and they have 
been unprepared for self-support and maladjusted to city 
social life.l 
Most of our high school curriculums are designed to 
prepare students to enter college. Yet, most of our high 
school students do not go to college. As a result, too many 
of our high school young people drop out of high school as 
soon as they reach the age of school release. They see no 
value to themselves in college preparatory subjects, and 
they have no interest in their pursuit. 
With what looks very much like a 
pathetic docility, youth are trying some¬ 
how to find adequate satisfaction in such 
things as a secondary educational system 
that too often persists in training them 
for colleges they will never enter, a sys¬ 
tem of vocational training that too 
frequently trains them for jobs they will 
never find, and colleges of liberal arts 
that develop cultural tastes too quickly 
atrophied in a chastic society which 2 
denies the means of their satisfaction. 
Our whole scheme of education presupposes time to 
acquire academic education or to prepare for leadership in 
^Layton S. Hawkins, Development of Vocational Education 
Chicago: American Technical Society, 1962), p. 5. 
2 ... 
Charles A. Prosser, Vocational Education in a Democracy 
(Chicago: American Technical Society, 1949), p. 560. 
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the professions. Vocational education and training for 
leadership in industry are equally important, and these can 
come only when education is broadened to meet the needs of 
all the children so that each and every one may have a chance 
to develop in accordance with his or her capacity and be 
prepared to render to society the particular service of 
which he or she is capable. 
During the summer of 1965, a short course for Secondary 
School Counselors on Vocational and Technical Training and 
Employment Opportunities was conducted at Atlanta University 
under authorization of the Department of Health, Education, 
and Welfare. 
The program was designed to focus attention upon the 
problem of employment faced by young people who enter the 
labor market prior to and immediately after completion of 
high school. The need for the program was based upon an 
assumption that college-bound youth receive a disproportionate 
share of counselor attention while in school. Informal 
talks with counselors and the professional literature support 
the assumption. In our efforts to rescue the able students 
and to provide every child with a college education. We 
have overlooked the fact that approximately 75 per cent of 
the young people who will leave our secondary schools during 
the 1960's will not enter a four-year college. Counselors 
are quick to acknowledge this condition, but for obvious 
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reasons they continue to exert most of their effort in 
behalf of the student who is finding it difficult to choose be¬ 
tween an Ivy League College and a State University. Counsel¬ 
or-education programs lean heavily toward the college 
experience as an absolutely essential part of self-fulfill¬ 
ment and, therefore, the counselor-education student is 
often indoctrinated, sometimes without awareness, with values 
which will not recognize the importance of all vocations. 
This project attempted to fill this void in the experiential 
backgrounds of thirty counselors. 
In an attempt to ascertain the extent to which the 
objectives of this special short course were achieved, 
several kinds of data were collected and analyzed. These 
included opinions of staff members and consultants, changes 
in plans of enrollees for the next academic year and an 
appraisal by a special evaluation. All of the evaluation 
techniques employed at the termination of the course indicated 
that a high measure of success had been achieved. 
The director of the course indicated that the most 
valid evaluation of a training program is evidenced in the 
changes in behavior exhibited by enrollees in their normal 
functioning after they return to their regular positions of 
employment. In keeping with that notion, the writer believed 
that by means of a carefully planned follow-up study it was 
possible to appraise the effectiveness of the transfer of 
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learnings acquired from the didactic and experiential phase 
of the program to actual practical application in the 
secondary school guidance service. From such a study the 
training center should he able to acquire another valuable 
indication of the effectiveness of the program. 
Evolution of the problem.—This problem grew out of 
the writers' interest in what changes have occurred in the 
counseling of non-college bound youth by the enrollees as a 
result of attending the short course for Secondary School 
Counselors on Vocational and Technical Training and Employment 
Opportunities held at Atlanta University during the summer of 
1965. 
The writer has long beeneoncerned with the fact that 
college bound youth receive a disporportionate share of 
counselors attention while in high school. In conversations 
with some of the other members of the institute the same 
questions were raised several times. What will be the effect 
of the Institute on the participants? Now that the members 
of the Institute have been made aware of the needs of the 
large percentage of students who terminate their education 
after high school, will more emphasis be placed on these 
students? 
Contribution to educational knowledge.—It is felt that 
a study of this nature will provide pertinent information to 
the extent that it may stimulate a desire on the part of 
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counselors and others who work directly with secondary 
school students to place greater emphasis on the non-college 
bound youth. 
Further, Atlanta University and the United States 
Department of Labor, sponsors of the program, should be able 
to use the findings of this investigation in planning future 
activities in this area. 
Since the ultimate purpose of a program of this nature 
is to train a counselor who is able to function adequately in 
the position for which he is trained, counselor educators 
should profit from information obtained that will reflect the 
evaluative opinions of former trainees. 
Statement of the problem.—This study was undertaken to 
discover how the counseling behaviors of members of the first 
class on Vocational and Technical Training and Employment 
Opportunities conducted at Atlanta University prior to 
attending the course differed from their counseling behaviors 
after attending the course. Also, the writer attempted to 
determine if there were a vital need for more programs of this 
nature. 
Purpose of the study.—The primary purpose of this study 
was to evaluate the Short Course for Secondary School Counsel¬ 
ors on Vocational and Technical Training and Employment 
Opportunities conducted at Atlanta University through a survey 
of the counseling behaviors of the participating counselors 
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and the programs at their respective schools. More speci¬ 
fically, this study sought to accomplish the followings 
1. Compare the counselors' behavior prior 
to attending the institute with their 
behavior subsequent to the institute. 
The following aspects of the counselors* 
behavior were compared: 
A. Working with individuals and groups 
on occupational problems. 
B. Arranging field trips for students 
to visit industries and vocational- 
technical schools. 
C. Obtaining the services of consultants 
from industry and vocational-technical 
schools. 
D. Conducting occupational surveys. 
E. Conducting career days. 
F. Teaching job application techniques. 
G. Informing faculty members about careers 
for the non-college bound students. 
2. To ascertain if there was a need for more 
programs of this nature. It was felt that 
evidence of definite value of the program 
combined with the general knowledge that the 
problems of non-college bound youth have not 
changed would satisfy this purpose. 
Definition of terms.—For the purpose of this study, 
the terms used had the meanings indicated below. 
1. Vocational Education—that part of the 
total experience of the individual whereby 
he learns successfully to carry on a gain¬ 
ful occupation. 
Vocational-Technical Schools—Those schools 
that are designed to provide training for 
people to enter and advance in an occupation. 
2. 
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Limitations of the study.—This study was concerned 
with data gathered from 24 of the 30 counselors that parti¬ 
cipated in the Short Course for Secondary School Counselors 
on Vocational and Technical Training and Employment Oppor¬ 
tunities conducted at Atlanta University during the summer 
of 1965. The primary emphasis of the study was on the 
effectiveness of a specific training program. The conclu¬ 
sions reached, therefore, must be applied with caution to 
programs other than the one studied. 
Locale and period of the study.—The study was conduct¬ 
ed at Atlanta University during the summer and fall of 1966. 
Method of research.—The method of research used in 
this investigation was the descriptive-survey. 
Research procedure.—The operational steps used in 
conducting this study were as follows: 
1. Permission to conduct this study were secured 
from the counselor-educator who served as 
director of the short course. 
2. A survey of the related literature pertinent 
to this study was made and incorporated in 
the thesis. 
3. A questionnaire, which was patterned after a 
questionnaire constructed by Mr. Paul Vail 
of the Georgia State Department of Education, 
was designed to determine the effectiveness 
of the short course. A committee composed 
of one counselor-educator and two counselors, 
inspected the questionnaire and made sugges¬ 
tions which were incorporated into the final 
form of the questionnaire. 
4. The names and addresses of the participating 
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counselors were secured from the Institute 
directory. The questionnaire was sent to 
the 30 counselors who enrolled in the program. 
One counselor terminated her participation 
in the program so as to accept employment. 
Responses were received from 24 persons. 
5. The data collected were analyzed and presented 
in tabular and expository forms. 
6. The findings, conclusions, implications, and 
recommendation stemming from the analysis 
and interpretation of the data were written 
up and included in the final thesis copy. 
These data are shown in Chapters II and III 
of the thesis. 
Survey of Related Literature.—Evaluation is the process 
of ascertaining whether or not something has value, and if it 
has, to what degree. In order to determine the degree of 
value, criteria should be used as a guide to determine whether 
or not the characteristics of value exist. 
Erickson says one of the best ways to have a basic for 
improving guidance services is by evaluating present prac¬ 
tices. Evaluation at this stage of development can serve the 
dual purpose of finding strengths and weaknesses, and of 
clarifying the fuctions and purposes of guidance.'*' 
A challenging situation exists in the field of counsel¬ 
ing today. It is a recognized fact that programs of educa¬ 
tional and vocational guidance are numerous in secondary 
schools, colleges, and universities. It is also recognized 
''‘Clifford E. Erickson, 
(New York: Prentice-Hall, 
A Basic Text for Guidance Workers. 
Inc., 1947), p. 8. 
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and admitted that there is a dearth of research relating to 
the evaluation of the programs. In the past, counseling 
programs have had the benefit of relatively few evaluative 
studies to point out strengths and weaknesses. In addition, 
the majority of the few studies made have dealt with only a 
single aspect of the total counseling program. Yet one of 
the most important phases of educational planning is the 
process of evaluation. Wrenn adequately describes the pre¬ 
sent situation: 
When one looks for studies of counseling 
that fall within the scope of even a liberal 
definition of evaluation, the cupboard is found 
to be almost bare. There are many descriptions 
of counseling programs and many statements of 
the expected outcomes but little evidence of 
what has actually taken place in terms of 
stated criteria. 
Miller conducted a study to appriase the counseling 
services offered by a particular agency in terms of its value 
to the clients who have participated in the counseling program. 
The Program of Counseling offered by the Guidance Laboratory 
of the Northwestern University School of Education was used 
as the basis for developing and applying the method of 
evaluation. 
C. Gilbert Wrenn and John G-. Dar.ley,. "Evaluating the 
Effectiveness of Counseling," Frontier Thinking in Guidance 
(Chicago: Science Research Associates, 1945), p. 51. 
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The problem is stated as follows: 
To devise and use a method of evaluation 
which will (1) uncover strengths and weaknesses 
of a counseling procedure; (2) result in ac¬ 
tion designed to eliminate any discovered 
weaknesses in that procedure; and (3) provide 
other programs with information basic to more 
effective counseling. 
The counseling procedure evaluated can be described 
briefly as consisting of the following steps; 
1. Initial Interview—Each client was 
interviewed for approximately one hour. 
2. Group Testing—All clients were given a 
battery of from six to eight tests requir¬ 
ing about four hours for administration. 
3. Scoring and Interpreting of Test Scores— 
All counselors scored and interpreted their 
clients' test scores. 
4. Staffing of Cases—Staffing sessions were 
held among the counselors. 
5. Final Interviews—Each client was given a 
second andfinal interview lasting from one 
to two hours, actual length depending upon 
the types of problems discussed, coopera¬ 
tion, and interest of the client. 
6. Case Report—A written report was prepared 
by the counselor upon completing of the 
counseling. 
The data used in this investigation were obtained from 
381 clients who used Northwestern University Guidance Labora 
tory services during the spring and summer of 1946-1947-1948 
1949. 
The following conclusions can be made relative to the 
evaluative phase of the study: 
12 
Strengths of the Counseling Procedure 
1. The counseling helped the clients gain know¬ 
ledge and understanding of their abilities, 
interests, personalities, and opportunities. 
2. The counseling helped the clients make more 
effective plans leading toward an educational- 
vocational goal. 
Weaknesses of the Counseling Procedure 
1. There is reason to believe that the counselors 
did not always make the most effective use of 
the final interview. 
2. It is apparent that the effectiveness of the 
testing program was limited, to some extent, 
by the group testing that was necessary.1 
Wagner conducted a study to evaluate the effectiveness 
of Employment Counseling Services in Kanawah County, West 
Virginia. The major purpose of the study was to ascertain 
strengths and weaknesses of the program and make recommenda¬ 
tions for improvement. The investigation included three 
groups of subjects: (1) A sample of 1957 high school 
graduates from Kanawah County, West Virginia, high schools 
who received employment counseling services; (2) 1958 
graduates who were counseled and tested by the employment 
counselor; and (3) senior teachers, counselors, and principals 
of the eleven high school participating in employment counsel¬ 
ing services. 
1-Frank W. Miller, "Evaluating a Counseling Procedure, " 
The Journal of Educational Research, XLVI (September, 1962)-, 
pp. 61-69. 
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The 1957 graduates credited parents, teachers, friends, 
and relatives as most influential in helping them decide on 
an occupational goal before graduation, ranked tests as most 
helpful in arriving at a vocational plan, had not sought 
help from the employment counselor since graduation, had not 
been contacted by the employment office since graduation for 
job referrals, would recommend employment counseling to 
friends, and indicated the eleventh grade as the most helpful 
time for employment counseling. 
The 1958 graduates stated that the counseling session 
was well planned and structured, counseling strengthened 
their self-understanding, tests were properly administered 
and interpreted, and the group orientation session was valua¬ 
ble in creating an interest in vocational planning. They 
were undecided about their life's work before counseling. 
A significant number of school personnel reported that 
employment counseling services were of great value to students 
in meeting students' needs and stimulating interest in more 
serious future planning. Of those school personnel responding, 
three in five expressed a willingness to assist the employment 
counselor if needed.^- 
William V. Wagner, "An Evaluation of the Vocational 
Counseling Program of the Employment. Security. Service in 
Kanawah County," The Journal of Education Research, CXI 
(March, 1963), pp. 373-375. 
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At the 1953 spring meeting of the California Council 
on Teacher Education at Santa Barbara, the committee on 
student teaching recommended that a survey be made of 
California Teacher Training Institutions to determine the 
methods of evaluation and instruments used to evaluate the 
teaching experience of student teachers. A brief question¬ 
naire was sent to all the teacher training institutions in 
California requesting sample rating forms and specific 
information concerning evaluation procedures and instruments 
used to evaluate the teaching experience of student teachers. 
Thirty different colleges and universities accredited by the 
California State Department of Education to issue teaching 
credentials throughout the state responded. 
Most of the institutions reported the use of a rating 
form other than the final rating sheet to evaluate the 
student teacher during his directed teaching experiences. 
It was reported that ten colleges were not satisfied with 
their present progress rating sheet and that three were in 
the process of revising them. A greater number showed 
satisfaction with the final rating sheet used, although it, 
too, was not considered adequate by half of the reporting 
institutions. 
Evaluation was considered by most institutions to be a 
continuous process and included more than the use of rating 
sheets. Other means of evaluation included seminars, colla- 
15 
teral assignments, students self-evaluations, and note¬ 
books . ^ 
Various techniques have been used to gather data 
for the evaluation of training programs. Some opinions 
have been obtained while the trainees were students in the 
training program. However, since increasing concern of 
many training programs is how well the trainees are being 
prepared for the duties which they would perform on the 
job, follow-up studies were used more often than any 
other kind of study to evaluate counselor training pro¬ 
grams . 
A study was conducted by Hitchcock to evaluate 
counselor training in the United States. 
Questionnaires were sent to counselors to secure 
their opinions of their training. When the data were 
analyzed, it was agreed that the majority of the counselors 
felt that there was a need for more training in the area of 
"Understanding Relationships within the Total School 
Program. 
Donald E. Wilson, "A Survey of Evaluation Instruments 
and Procedures Used in California Teacher Training Institu¬ 
tions," The Journal of Education Research. XLVIII (May, 1965), 
pp. 649-657. 
2 
W. L. Hitchock, "Counselors Feel They Would," The 
Personnel and Guidance Journal. XXXII (October, 1953), 
pp. 72-73. 
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Simmers and Davis made a study to get the opinion of 
practice counselors in the North Central states supervised 
by the North Central Association of Secondary Schools. The 
purposes of the study were to get the opinions of counselors 
in the 25 states concerning the training programs for 
counselors, and how they might be improved. Questionnaires 
were sent to 559 of the schools where these counselors 
were located. Three hundred and eighty-five of the schools, 
or 69 per cent of the schools, participated. The counselors 
in these schools evaluated their training and indicated what 
they thought should be added to training programs to increase 
their usefulness. The consensus of those who participated 
was that trainees who have completed their training for 
guidance work should be evaluated by their institutions, not 
only on the basis of academic marks, but also on the basis 
of their development of qualities considered essential in 
counselors and their potential ability for work.^ 
Merton states that it is generally accepted that the 
appropriate outcome of training in a profession is the ability 
to apply pertinent knowledge, skills, and attitudes. Merton 
goes beyond this to include also the development of a pro¬ 
fessional self-image as an integral aspect of and outcome of 
training. This self-image is achieved when trainees feel, 
^L. M. Skinner and R. A. Davis, "Training and. Experiences 
of Counselors in North Central States," The School Review, 
XXXVII (November, 1949) , p. 484. 
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think, and behave as full-fledged members of their profes¬ 
sion. 
The process of internalizing attitudes and values held 
by members of the "profession-to-be" relate directly both to 
the opportunities each trainee has to practice a future role, 
as well as to the quality of the training experience.^ 
Schlossberg goes further by making the following remarks: 
If learning a profession rested solely on 
acquiring a certain body of knowledge and skill, 
then analyses of existing programs would focus 
primarily on the content of specific courses. 
When, however, professionalization is seen as a 
process of "adult socialization," which involves 
much more than the acquisition of a .specific 
content, evaluations of programs must be expanded 
to include consideration of the total setting in 
which a body of knowledge is transmitted. That is, 
analysis of structure assumes importance. To 
elaborate, where transmission of content is the 
major means to professionalization it can take 
place in a number of ways-formal instruction in 
school, correspondence courses, internships, etc. 
However, where professionalization is seen to 
involve changes in self-concept and internalization 
of the professional role as well as the acquisition 
of professional knowledge and skill, then we must 
look at the whole structure which transmits the 
multitudinous sociopsychological attributes of 
professionalization.^ 
The writer believes that the structure or setting makes a 
^"Robert Merton, "A Report From the Bureau of Applied 
Social Research," The Student-Physician, XXII (1957), p. 41. 
2 
Nancy K. Schlossberg, "A Sociological Framework for 
Evaluating Guidance Education," The Personnel and Guidance 
Journal, (November, 1963), pp. 285-289. 
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critical difference in the effectiveness of the profes¬ 
sionalization process. 
Studies of existing counselor education programs 
reveal that guidance training at present is primarily a 
part-time series of courses. Unpublished evidence indicates 
that in New York state, for instance, many certified guidance 
workers have received their training through part-time study 
alone, frequently at several institutions. If this status 
of guidance education is evaluated from a sociological basis 
(i.e., the effect of setting on training), the question must 
be raised-would guidance education be more effective if 
structured as a full-time activity in an appropriate setting 
rather than as a part-time course of study? Full-time 
study would seem to stimulate continuous interaction between 
students and ideas, among themselves, and with faculty. 
Still further evidence supports the desirability of 
full-time training. In an evaluation of the first Teachers 
College, Columbia, Counseling and Guidance Training Institute 
under Title V-B of the National Defense Education Act, it was 
found that the development of desired competencies for 
guidance stemmed from concurrent combinations of experiences 
rather than from isolated experiences or courses offered 
seriatim. Analysis of the data obtained from this evaluation 
further revealed that a particular experience likewise can 
lead to a variety of competencies over and above those for 
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which it was designed.^- 
Allen P. Webb and John T. Harris used a form of 
Osgood's Sematic Differential Technique as one means of 
evaluating a six-weeks NDEA Counselor Training Institute. 
The study was an attempt to apply a specific measurement 
technique to the assessment of possible changes which 
may have occurred in trainee points of view as a result 
of the Institute. A secondary purpose was to demonstrate 
the possible interpretive value of the differential in such 
a setting. 
Subjects were 26 male and 10 female enrollees in the 
NDEA Counseling and Guidance Training Institute held at Los 
Angeles State College during the first six weeks of the 1960 
summer session. The subjects had been selected for the 
Institute from a variety of backgrounds, abilities, and 
experiences. Six of the enrollees had Master's degrees in 
guidance and counseling, and two others had clear credentials 
in counseling. The median number of units in counseling 
courses completed by the subjects was 16.33. Thirty subjects 
had less than five years part-time or full-time experience, 
and of that number, twenty-three had completed less than 
l 
Nancy K. Cohen, "A Case Study of the Columbia Teacher 
College Counseling and Guidance Training Institute, 1959-196(1" 
(unpublished doctoral project, Department of Guidance and 
Student Personnel Administration, Teachers College, 1961). 
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three years of experience as high school counselors. The 
age range was 25-51 years with a median age of 33 years. 
Investigation of the data revealed significant sex 
differences. Also, the evaluative factor scales appeared 
to be more sensitive to change in trainee opinion than were 
the other scales. There were significant concept changes 
in the areas of "Actual Self" and "Ideal Self" as well as in 
concepts "Slow Learner," "Average Student," and "Gifted 
Student." The concepts "Punishment" and "Discipline" seemed 
to be more neutral in meaning for the trainees after the 
Institute. 
Lehmann conducted a consumer survey of the services 
offered at the Atlanta University NDEA Guidance and Counsel¬ 
ing Center during the 1962-63 Institute. 
The subjects were 120 selected Negro secondary students 
from eight high schools in the Atlanta area who had parti¬ 
cipated in the Atlanta University NDEA Guidance and Counsel¬ 
ing Center's program for two or more counseling sessions 
during 1962-63. Also included were the parents or guardians 
of the students and the thirty counselor-trainees enrolled 
in the NDEA Guidance and Counseling Institute. 
1 Allen P. Webb and John T. Harris, "A Sematic Differen¬ 
tial Study of Counselors in an NDEA Institute," The Per¬ 
sonnel and Guidance Journal. XLII (November, 1963), pp. 
260-263. 
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The following conclusions were reached from the 
study* 
1. Consumers of the services at the Atlanta 
University NDEA Guidance and Counseling 
Center are generally satisfied with the 
services. 
2. There is little unanimity indicated among 
counselors concerning beneficial effects 
of the guidance counseling services among 
students. 
3. Students at the lower grade levels appear 
to be less knowledgeable about college 
requirements, the awarding of scholarships, 
and the purposes of testing than students 
at the higher grade levels. 
4. Discordant consumer views are held regarding 
the inhibiting effects of tape-recorded 
interviews. Greater harmony of opinions 
is indicated by student respondents in this 
respect.1 
Allan Bernard Lehmann, "A Consumer Survey of the 
Services at the Atlanta University National Defense Education 
Act Guidance and Counseling Center 1962-1963," (unpublished 
thesis, Department of Guidance and Counseling, Atlanta 
University, 1963). 
CHAPTER II 
PRESENTATION AND ANALYSIS OF DATA 
Introduction.—This evaluation of the Short Course for 
Secondary School Counselors on Vocational and Technical 
Training and Employment Opportunities conducted at Atlanta 
University was designed to appraise the effectiveness of the 
transfer of learnings acquired from the didactic and experien¬ 
tial phase of the program to actual practical application in 
the secondary school guidance services. 
In order to assess the extent to which the Vocational 
Guidance Institute has realized the goals sought, this 
evaluative study was conducted. The evaluation, then, repre¬ 
sented an attempt to appraise the Institute from the responses 
of the counselors who had participated in the Vocational 
Guidance Institute during the summer of 1965. The basic 
hypothesis underlying the evaluation was that this informa¬ 
tion will be useful to the director and other counselor- 
educators in planning future training programs. 
In the presentation and analysis of the data obtained 
as a result of the evaluation, the following procedual plan 
was adhered to: 
1. Data on enrollees' responses to the 
questionnaire were presented. 
2. -Description of present conditions of 
respondents was tabulated in tables 
with narrative discussions. 
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3. Tabulations and descriptions which 
represent the participants' responses 
to questions in connection with their 
work prior to attending the Institute 
and their work subsequent to attending 
the Institute. 
Number of enrollees responding to questionnaire.—A 
questionnaire was mailed to the thirty enrollees who had 
participated in the Vocational Guidance Institute during the 
summer of 1965. The questionnaire was sent to the partici¬ 
pants during the latter part of the school year following 
completion of the Institute. It was assumed that by the 
latter part of the year the enrollees would have had suffi¬ 
cient time to reflect on their institute experiences and 
relate them to their employment situations. One of the 
primary goals of the Atlanta University Vocational Guidance 
Institute was to make training experiences meaningful to the 
enrollees in terms of their post-training situations. 
By the last of June, 1966, twenty-four respondents or 
80 per cent of the enrollees had completed and returned the 
questionnaires. Complete tabulated summaries of responses 
are presented in Table 1 shows the number and per cent of 
responses. 
TABLE 1 
NUMBER OF ENROLLEES RESPONDING TO QUESTIONNAIRE 
Item Number Per Cent 
Number of enrollees responding to 
questionnaire 24 80 
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As indicated in the above table, the percentage of 
responses of the enrollees was quite favorable. The researcher 
attributed this to the attitude of the participants toward 
the Institute and their interest in learning of the effective¬ 
ness of the Institute. 
Description of present condition of respondents.—The 
size and organizational pattern of the schools that employed 
the enrollees of the Institute varied considerably. However, 
the enrollees' positions were similar. Enrollees' responses 
to five questions about their present positions in their 
schools, the number of students in their schools, and the num¬ 
ber of students for whom they are responsible for providing 
guidance services are presented in Tables 2 through 6. 
Present positions of enrollees.—Table 2 shows that all 
but one of the responding enrollees of the Institute are 
presently assigned guidance responsibilities either on a full¬ 
time or a part-time basis. This fact supports the statements 
made by the enrollees prior to attendance at the Institute. 
In meeting the eligibility requirements of the Institute, each 
enrollee assured the director that he would be so employed 
during the 1965-1966 academic year. Eleven of the participants 
were employed as full-time high school counselors, ten were 
employed as teacher-counselors, one was employed as counselor 
for the Neighborhood Youth Corps, one was a college counselor, 
and one respondent was a social studies teacher in high school 
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and hoped to become a counselor after the completion of 
additional counseling courses. 
TABLE 2 
PRESENT POSITION OF ENROLLEES 
Position of Enrollees Number Per Cent 
Counselors (Full-time) 11 46 
Teacher-Counselors 10 42 
Counselor (Neighborhood Youth Corps) 1 04 
Counselor (College) 1 04 
Teacher (Social Studies) 1 04 
Participants' responses to question on grades included 
in schools.—Of the twenty-four participants responding to 
the questionnaire, ten were employed in combination schools 
with grades ranging from one through twelve. Eight were 
assigned guidance responsibilities in grades eight through 
twelve, four were employed in schools whose organizational 
pattern included grades nine through twelve, one was counsel¬ 
ing in a senior college, and one enrollee was responsible 
for providing guidance services for youth in the Neighborhood 
Youth Corps. The researcher also found that most of the 
full-time counselors worked in schools with grades ranging 
from eight through twelve and a majority of the teacher- 
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counselors were assigned guidance duties in schools serving 
grades one through twelve. 
TABLE 3 
DISTRIBUTION OF ENROLLEES ACCORDING TO GRADES INCLUDED IN 
THE SCHOOLS WHERE ENROLLEES ARE EMPLOYED 
Grades in School of Enrollees Number Per Cent 
1-12 10 42 
8-12 8 33 
9-12 4 17 
College 1 04 
Neighborhood Youth Corps 1 04 
Participants' responses to question on grades responsi¬ 
ble for providing guidance services.—Data tabulated in Table 
4 reveals that only four of the counselors are providing 
guidance services for grades one through twelve. One respondent 
was responsible for providing guidance for grades seven through 
twelve, twelve respondents indicated that they worked with 
students in grades eight through twelve, two counseled students 
in grades nine through twelve, one worked only with eleventh 
grade students, and one counselor's duties included eleventh 
and twelfth graders. The college counselor counseled freshmen, 
sophomores, juniors, and seniors. One of the participants 
was not directly responsible for providing guidance services 
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during the time the evaluation was being conducted, and one 
participant was working with out-of-school youth ranging in 
ages from sixteen through twenty-one. It was also noted that 
several of the counselors in the larger schools where there 
is more than one counselor provided counseling for only one 
or two grades. 
TABLE 4 
DISTRIBUTION OF ENROLLEES ACCORDING TO GRADES 
FOR WHICH ENROLLEES ARE RESPONSIBLE FOR 
PROVIDING GUIDANCE SERVICES 
Grades Responsible for Providing 
Guidance Services Number Per Cent 
1-12 4 17 
7-12 1 04 
8-12 12 50 
9-12 2 09 
11 1 04 
11 - 12 1 04 
NYC (ages 16 - 21) 1 04 
None 1 04 
College 1 04 
Enrollees' responses to question on enrollment of 
schools.—In many instances, the lower grades had access to 
the high school counselor. The writer found that ten of the 
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participants worked in schools with enrollments of 1,000 or 
more students, nine worked in schools with enrollments of 500 
to 999, four of the respondents counseled in schools with 
enrollments of 100 to 499, and one counselor's responsibili¬ 
ties were in a school with an enrollment of less than 100 
students. 
TABLE 5 
DISTRIBUTION OF ENROLLEES ACCORDING TO ENROLLMENT 
OF SCHOOLS WHERE THEY ARE EMPLOYED 
Enrollment of Schools 
of Enrollees Number Per Cent 
Above 1,000 10 42 
500 - 999 9 37 
100 - 499 4 17 
Less than 100 1 04 
Enrollees* responses to question on number of students 
for whom they are responsible for providing guidance services.— 
The researcher hoped to determine the number of students who 
will benefit from the counselors' participation in the Voca¬ 
tional Guidance Institute. Information received from the 
respondents indicated that 27,407 students attended the schools 
where the enrollees are employed. Of this 27,407 students, 
former enrollees were responsible for providing guidance for 
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11,492 or 42 per cent of the students.enrolled. The enrollee 
employed by the Neighborhood Youth Corps was responsible 
for counseling 200 of the 1,000 youth from sixteen through 
twenty-one enrolled with the Neighborhood Youth Corps. 
TABLE 6 
DISTRIBUTION OF FORMER ENROLLEES ACCORDING TO NUMBER OF 
STUDENTS FOR WHOM THEY ARE RESPONSIBLE FOR PROVIDING 
GUIDANCE SERVICES 
Number of Students' Former Enrollees 
Providing Guidance Services Number Per Cent 
Above 1,000 3 13 
500 - 999 9 37 
100 - 499 11 46 
Less than 100 1 04 
Description of counselors' behaviors prior and subse¬ 
quent to Institute attendance.—Data which represent the 
responses to twenty-five questions in connection with voca¬ 
tional counseling prior to attendance in the Vocational 
Guidance Institute and vocational counseling subsequent to 
attendance in the Institute are shown in Tables 7 through 15. 
The accompanying tables can be interpreted as follows: 
columns entitle “more," "less," and "about the same" were 
three choices participants were asked to check which best 
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represented their work with students, faculty members, and 
the school administrations since attending the Vocational 
Guidance Institute. 
Items on the questionnaire were designed to determine 
the effectiveness of the Vocational Guidance Institute. 
The questions were concerned with the extent the enrollees 
utilized the knowledge gained in the Institute in assisting 
students to become cognizant of occupations, business and 
industries, vocational-technical schools, colleges and 
universities, and vocational courses taught in secondary 
schools. 
Occupational guidance with groups and individuals.— 
Realizing that one of the main purposes for obtaining an 
education is to prepare one's self for gainful employment, 
the writer was concerned with the amount of time spent with 
individual students and groups on discussions of occupations. 
A major portion of the Vocational Guidance Institute was 
spent preparing the enrollees to counsel students who would 
probably terminate their education after high school. The 
enrollees were to counsel these students on employment 
opportunities, working conditions, levels of skills required, 
opportunities for advancement, and career possibilities. 
The researcher was also interested in determining the 
extent the enrollees counseled students who planned to 
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continue their education in preparation for a career. The 
writer was especially interested in the enrollees' counsel¬ 
ing of these students because the pursuit of a career involves 
a number of pivotal decisions, including early occupational 
choice and decisions at various occupational turning points. 
Even though occupational counseling appears to be 
based upon the idea that occupational choice decisions can be 
improved by rational evaluation of the advantages and dis¬ 
advantages of various occupational roles, it seems highly 
improbably that many occupational choice decisions by adoles¬ 
cents are based on a systematic and objective evaluation of 
all the relevant factors, including personal aptitudes and 
capacity, values and interests, and the prospective rewards 
versus the disadvantages of various occupations. It is the 
opinion of the writer that greater rationality in occupational 
decision making is a desirable objective and should be sought 
not only through vocational tests and counseling of indivi¬ 
duals, but also by providing occupational decision makers 
with more adequate and reliable information about employment 
opportunities and prospects and the factors involved in 
occupational decision making. 
Data tabulated from the items concerning enrollees' 
counseling with groups and individuals on occupations 
are presented in Table 7. 
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TABLE 7 
ENROLLEES' RESPONSES TO ITEMS ON EXTENT THEY WORKED WITH 
GROUPS AND INDIVIDUALS CONCERNING OCCUPATIONS 
R E S P 0 N S E S 
Items 
More Less About the Same 
No. % No. % No. % 
1. Extent enrollees 
worked with groups 
concerning occupa¬ 
tions 19 79 1 04 4 17 
2. Extent enrollees 
worked with indivi¬ 
duals concerning 
occupations 20 83 0 0 4 17 
The information presented by Table 7 gives evidence of 
the increased emphasis placed on the discussion of occupations 
by the enrollees. The writer accredited this increased em¬ 
phasis on the effort given by the Institute staff on the 
employment of terminating high school students during the 
Institute. 
Enrollees responses to the extent to which they arranged 
tours and visits to industries and vocational-technical 
schools.—During the Institute, the director arranged for the 
participants of the Institute to visit and tour several indus¬ 
tries and vocational-technical schools. Deliberate effort 
was made to study those aspects of the operation which contri- 
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buted to the objectives of the course. This resulted in 
concentration upon job opportunities and requirements, work¬ 
ing conditions, problems of employers and employees, and 
related considerations. 
This first hand look and information on the schools 
and industries gave the participants greater insight into 
•the purposes and procedures of the vocational-technical 
schools and a better understanding of the operations and job 
requirements of industries. 
In recent decades, specialized training has almost 
become a necessity. The trend toward automation of industrial 
processes, the nation's vast highway building program, the 
earth satellite and other space programs will add to the 
demand for more specialized training of workers. The voca¬ 
tional counselor's involvement in assisting today's youth 
in planning careers is a very significant involvement. 
The' writer included several items in the questionnaire 
to ascertain what effect, if any, the tours of the vocational- 
technical schools and industries had upon the enrollees. Of 
particular concern were the tours arranged for students and 
teachers to industries and vocational-technical schools, and 
visits to vocational-technical schools and industries by the 
enrollees themselves since attending the Institute. 
Table 8 shows the tabulated data on the questions which 
dealt with the arrangement of visits to vocational-technical 
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schools, and industries and business for students, teachers, 
and others. 
TABLE 8 
ENCOLLEES' RESPONSES TO EXTENT THEY ARRANGED TOURS AND VISITS 
TO INDUSTRIES AND VOCATIONAL-TECHNICAL SCHOOLS 
RESPONSES 
Items More Less About the Same 
No. % No. % No. % 
1. Extent enrollees 
arranged for stu¬ 
dents to visit 
industries 10 42 2 08 12 50 




for students 9 38 1 04 14 58 
3. Extent enrollees 
visited vocation¬ 
al-technical 
schools 8 33 1 04 15 63 




for teachers 1 04 3 13 20 83 
The responses to these questions indicate a need for more 
tours of vocational-technical schools to be arranged for 
teachers. It was interesting to note that one of the partici¬ 
pants had arranged a tour for parents of a vocational-technical 
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school. The writer felt that most of the enrollees replied 
"about the same" because visits to vocational-technical 
schools by the enrollees and students were done on a large 
scale before attending the Institute. Some of the enrollees 
stated that they had a desire to arrange more visits to 
industries but due to the scarcity of industries in the 
smaller communities, this was not possible. Also the rules 
of the school boards were factors in arranging visits and 
tours to industries and vocational-technical schools. 
Extent enrollees obtained the services of consultants 
from industries, colleges and universities, and vocational- 
technical schools.—Table 9 reveals the tabulations of the 
responses pertaining to obtaining the services of consultants 
from industries, colleges and universities, and vocational- 
technical schools. During the Institute, the availability 
of consultants from various industries, colleges and 
universities, and vocational-technical schools was empha¬ 
sized. These consultants will visit secondary schools 
during career days and similar programs to acquaint students 
with the various offerings of the schools and industries. 
Information found in Table 9 is indicative of the 
effort of the enrollees to obtain the services of consultants 
from industries and vocational-technical schools. Most of 
the participants responded "about the same" on inviting college 






































































































































number answering "more" to the item indicate that there is 
significant use of college and university representatives in 
visits to secondary schools. Two of the participants did 
not respond to this item. 
Participants' responses to items on conducting occu¬ 
pational surveys.—Two items included in the questionnaire 
were designed to determine the extent participants had con¬ 
ducted local community occupational surveys and time spent 
securing occupational and educational information from all 
sources. 
It was felt that desirable behavioral changes would 
be facilitated by having each enrollee engage in certain 
activities which would be related to his school situation. 
Conduting a survey of job opportunities in the community 
in which the enrollees were employed was one of the activi¬ 
ties. It was anticipated that the enrollees would realize 
the necessity of surveying the local community more thorough¬ 
ly when they returned to their schools. The writer was 
interested in ascertaining the extent the local community 
occupational surveys were conducted by the enrollees since 
returning to their schools. Table 10 presents the tabulated 
data pertaining to the surveys„conducted by the enrollees. 
Noting that more time was spent securing occupational 
and educational information, the writer feels that this will 
be very beneficial to students in planning their courses of 
study in higher education, and planning their careers. 
More time spent in conducting community occupational 
surveys should result in more jobs for students of 
the participants. There were no responses from three 
of the participants on this item. 
TABLE 10 
PARTICIPANTS' RESPONSES TO ITEMS ON CONDUCTING 
OCCUPATIONAL SURVEYS AND SECURING OCCUPATIONAL 





















information 21 87 0 0 3 13 0 0 
Enrollees' responses to questions on organizing career 
days and follow-up studies on students.—As emphasized in 
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the Institute, one way of familiarizing students with 
occupations is through career days. Through career days, 
secondary schools are able to Obtain the services of 
representatives from various industries and schools to 
talk with students concerning occupations. 
Although a survey during the Institute revealed that 
the number of persons planning career days increased only 
slightly, career days were very popular with the enrollees 
prior to attendance in the Institute. The writer was 
interested in ascertaining to what extent the participants 
had conducted career days since attending the Institute, and 
to what extent they had carried out follow-up studies on 
their students. 
Tabulated data in Table 11 represent the responses 
on the extent of organizing career days and follow-up 
studies on students. 
Table 11 reveals that nine enrollees responded "more” 
and nine enrollees responded "about the same" on time spent 
organizing career days. It was felt by the researcher that 
there was no increase in organizing career days due to the 
fact that career days were a major part of the guidance 
program of the participants before the Institute. There 
were no responses from two of the participants on this item. 
The figures representing the follow-up studies further 
point out the fact that more time is spent working with 
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students who continue their education after high school 
than students who terminate their education. 
TABLE 11 
ENROLLEES' RESPONSES TO ITEMS ON ORGANIZING CAREER DAYS 
AND FOLLOW-UP STUDIES ON STUDENTS 
RES PONSES 
Item More Less 
About the Same 
No 
Response 












technical schools 12 50 0 0 10 42 2 08 




students who are 
employed full¬ 
time 10 42 1 04 12 50 1 04 
Participants' responses to items on teaching job 
application techniques.—Table 12 represents the tabulated 
data from six items on the questionnaire concerning the 
teaching of job application techniques in the participants' 
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schools. Along with career days, the teaching of job 
application techniques will be influential in assisting 
students to acquire jobs, especially the terminal students 
who will seek employment immediately after high school. 
TABLE 12 
PARTICIPANTS' RESPONSES TO ITEMS ON 
TEACHING JOB APPLICATION TECHNIQUES 
RES PONSES 
















al courses in 














schools 20 83 0 0 3 13 1 4 
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Table 12 suggests that only one participant arranged 
for the teaching of occupational courses more than they 
did prior to attending the Institute. The writer felt that 
this may have been a result of the enrollees not having 
been a part of the curriculum planning committees and not 
having the authority to suggest courses to be taught in 
their schools. Three of the participants responded that 
this question did not apply to them. The utilization of 
films was increased tremendously by the enrollees. Also, 
the familiarization of themselves and their faculties with 
the courses of study at the vocational-technical schools 
increased tremendously. There were no responses from one 
person on these questions. There was little increase in 
the teaching or supervising of occupational exploration 
courses. 
Enrollees' responses to item on using pupil personnel 
directors of vocational-technical schools.—Table 13 shows 
the tabulated data on the question which dealt with the 
enrollees' use of pupil personnel directors of vocational- 
technical schools. It was learned during the Institute 
that several of the enrollees had not had access to the 
pupil personnel directors before the Institute, nor were 
they familiar with the directors. After gaining knowledge 
of the directors in the Institute, 16 enrollees responded 
that they had utilized the directors as a consultant to a 
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large extent. Seven of the enrollees responded that they 
had used the services of the directors about the same, 
which indicates to the writer that this group had known 
the directors before attending the Institute. One respondent 
utilized the services of the directors less. 
TABLE 13 
EXTENT OF ENROLLEES' USE OF PUPIL PERSONNEL DIRECTORS 
Item 
RESPONSES 
More Less About the Same 
No. % No. % No. % 
Extent of enrollees' 
use of pupil person¬ 
nel directors 16 67 1 04 7 29 
Participants' responses to item on interest shown by 
students in the technical-vocational area this year as 
compared to former years.—The rationale which undergirded 
the Institute asserted that counselors used more time with 
college bound youth than with non-college bound youth. One 
of the major purposes of the Institute was to make counselors 
aware of the occupations in technical-vocational areas with 
the purpose of directing non-college bound youth toward 
these occupations. Twenty of the participants stated that 
more students have shown interest in the technical-vocational 
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area this year as compared to former years. Two of the 
participants responded "about the same," two responded 
“does not apply," and no participant responded "less" to 
this item. Table 14 shows the data on interest shown by 
students in the technical-vocational area. 
TABLE 14 
PARTICIPANTS' RESPONSES TO ITEM ON INTEREST SHOWN BY STUDENTS 
IN THE TECHNICAL-VOCATIONAL AREA THIS YEAR AS COMPARED 








No. % No. % No. % No. % 
Extent students 
have shown in¬ 
terest in the 
technical-voca¬ 
tional area this 
year as compared 
to former years 20 83 0 0 2 08 2 08 
Enrollees' responses to items on counseling with terminal 
students.—A major portion of the Institute was designed to 
focus upon the problems of employment faced by young people who 
enter the labor market prior to and immediately after comple¬ 
tion of high school. The writer included two items on the 
questionnaire to ascertain the extent counselors had worked 
with the low ability and non-college bound students subsequent 
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to their attendance in the Vocational Guidance Institute. 
Data on individual counseling with students of low ability 
reveal that 23 of the enrollees responded "more” and one 
replied "about the same" on counseling with students of 
low ability. Concerning the item on individual counseling 
with non-college bound students, 22 of the enrollees 
responded "more" and two of the enrollees responded "about 
the same" on counseling with non-college bound students. 
Table 15 shows the data pertaining to counseling terminal 
students. 
TABLE 15 
ENROLLEES' RESPONSES TO QUESTIONS ON 
COUNSELING WITH TERMINAL STUDENTS 
R E S P 0 N S E S 
Item More Less About the Same 
No. % No. % No. % 





of low ability 
concerning 
occupations 23 96 0 0 1 04 
2. Extent o f 
enrollees' in¬ 
dividual counsel¬ 
ing with non¬ 
college bound 
students 22 92 0 0 2 08 
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Summary of the data.—The summary which follows was 
based upon the data presented and analyzed in this chapter. 
1. Eighty per cent of the participants 
responded to the mailed questionnaire. 
The researcher attributed this substan¬ 
tial percentage to the attitude of the 
participants toward the Institute and 
their interest in ascertaining the effec¬ 
tiveness of the Institute. 
2. The size and organizational pattern of the 
schools in which the enrollees were em¬ 
ployed varied considerably. However, the 
enrollees' positions were similar. All 
but one of the responding enrollees of 
the Institute are presently assigned 
guidance responsibilities either on a 
full-time or a part-time basis. 
3. The enrollees utilized considerably more 
time on the discussion of occupations, 
especially with the terminal and non¬ 
college bound youth. The writer accredited 
this increased interest for and emphasis 
on terminal or non-college bound youth, to 
the enrollees' efforts to aid them in seek¬ 
ing fruitful and enriching employment. 
Continuous effort was given by the Institute 
participants in directing students toward 
the vocational-technical schools. This 
included visits to technical schools for the 
students, parents, and teachers. Conse¬ 
quently, more students of the enrollees 
showed a greater interest in the technical 
vocational area this year as compared to 
former years. 
5. Enrollees utilized the services of consultants 
from vocational-technical schools and indus¬ 
tries more since attending the Institute. 
However, the utilization of representatives 
from colleges and universities was not as 
much. 
CHAPTER III 
SUMMARY AND CONCLUSIONS 
Introduction.—The biggest, most difficult, and most 
important job in the world and one that each of us must 
perform, is the job of living. In doing this we pass 
through three stages of life. These stages are: childhood, 
youth, and manhood. In a very real sense, the first stage 
lays a foundation for an apprenticeship period in which 
youth are either well trained or poorly trained to become 
journeymen in citizenship. Special studies reveal a 
deploring apathy among our young people toward the offerings 
in the curriculum of the secondary schools—offerings that 
have been especially designed to help them make life adjust¬ 
ments . 
Most of our high school curriculums are designed to 
prepare students to enter college. Yet, most of our high 
school students do not go to college. As a result, too many 
of our high school young people drop out of high school as 
soon as they reach the age of school release. They see no 
value to themselves in college prepatory subjects, and they 
have no interest in their pursuit. 
During the summer of 1965, a short course for Secondary 
School Counselors on Vocational and Technical Training and 
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Employment Opportunities was conducted at Atlanta University 
from June 28, 1965, to August 6, 1965, under authorization 
of the Department of Health, Education, and Welfare to focus 
attendion on the 75 per cent of youths who do not plan to go 
to college. The program was designed to stress the problem 
of employment faced by young people who enter the labor 
market prior to and immediately after completion of high 
school. 
The writer speculated that a profitable approach to 
determining the effectiveness of the Vocational Guidance 
Institute would be through an evaluation of the enrollees 
responses to questionnaire items designed to determine the 
effectiveness of the Institute. 
Statements of the problems and purposes.—Theproblem of 
this study was to discover how the members of the first class 
on Vocational and Technical Training and Employment Oppor¬ 
tunities conducted at Atlanta University evaluated the effec¬ 
tiveness of the training program in preparing them for the 
counseling of non-college bound youth. Also, the writer 
attempted to determine if there was a vital need for more 
programs of this nature. 
The purpose of this study was to evaluate the Short 
Course for Secondary School Counselors on Vocational and 
Technical Training and Employment Opportunities conducted at 
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Atlanta University through a survey of the participating 
counselors and the programs at their respective schools. 
More specifically, this study sought to compare the 
counselors' behavior prior to attending the Institute with 
their behavior subsequent to the Institute. 
The descriptive survey method of research, utilizing 
a questionnaire to obtain the responses of the Institute 
participants, was used. The questionnaire was patterned 
after a questionnaire constructed by Mr. Paul Vail of the 
Georgia State Department of Education. 
Summary of related literature.—In surveying literature 
pertinent to this study, it was found that one of the best 
ways to determine a basis for improving guidance service is 
by evaluating present practices. This is true regardless of 
the adequacy or the inadequacy of the program. 
In order to determine the degree of value, criteria 
should be used as a guide to determine whether or not the 
characteristics of value exist. Evaluation at this stage 
of development can serve the dual purpose of finding 
strengths and weaknesses, and of clarifying the functions 
and purposes of guidance. 
Studies of existing counselor education programs reveal 
that guidance training, at present, is primarily a part-time 
series of courses. It was found that many certified guidance 
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workers received their training through part-time study alone, 
and frequently at several institutions. Full-time study 
would seem to stimulate continuous interaction between stu¬ 
dents and ideas, among themselves, and with faculties. 
It was generally accepted in the literature that the 
appropriate outcome of training in a profession is the 
ability to apply pertinent knowledge, skills, and attitudes. 
One author goes beyond this to include also the development 
of a professional self-image as an integral aspect of and 
outcome of training. This self-image is achieved when 
trainees fell, think, and behave as full-fledged members of 
their profession. 
The process of internalizing attitudes and values held 
by members of the "profession-to-be" relate directly both to 
the opportunities that each trainee has to actively learn 
the skills involved in a desired role, as well as to the 
quality of the training experience. 
Studies have shown that only about one-sixth of all 
young people who began school in the first grade continued on 
to complete four years of college. It is clearly evident that 
renewed efforts must be made in the secondary school to pro¬ 
vide occupational information, and some form of vocational 
education for the overwhelming five-sixth. 
A challenging situation exists in the field of counsel- 
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ing today. It is a recognized fact that programs of educa¬ 
tional and vocational guidance are numerous in secondary 
schools, colleges, and universities. It is also recognized 
that there is a dearth of research relating to the evaluation 
of these programs. In the past, counseling programs have 
had the benefit of relatively few evaluative studies to point 
out strengths and weaknesses. In addition, the majority of 
the few studies made have dealt with only a single aspect of 
the total counseling program. Yet, one of the most important 
phases of educational planning is the process of evaluation. 
One author adequately described the present situation when he 
stated that "there are many descriptions of counseling pro¬ 
grams and many statements of the expected outcome but little 
evidence of what has actually taken place in terms of stated 
criteria." Evaluation was considered by most writers to be 
a continuous process. 
Summary of findings.-—The significant findings of this 
research are presented in the following paragraphs. 
Since attending the Vocational Guidance Institute, all 
but two of the participants have had an opportunitiy to 
counsel directly non-college bound youth. Of the 27,407 
students enrolled in the schools of the participants, 42 per 
cent of them have the guidance services of the members of the 
Institute. 
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Realizing that one of the main purposes for obtaining 
an education is to prepare one's self for gainful employment, 
the writer found from the responses on the questionnaire 
that greater emphasis was placed on the discussions of 
occupations in individual and group guidance sessions, es¬ 
pecially with terminal students. The counselors felt that these 
students should have a thorough knowledge of the world of work 
since they were going directly into employment after the 
termination of their high school education. 
The enrollees arranged several tours of industries and 
vocational-technical schools for these students, although this 
was greatly hampered by the scarcity of industries in the 
smaller communities. Some of the participants arranged tours 
of vocational-technical schools for teachers, and one partici¬ 
pant arranged a tour for parents. 
The participants stated that they had been more success¬ 
ful in obtaining the services of consultants from industries, 
colleges and universities, and vocational-technical schools 
since attending the Institute. Most of the visits by the 
consultants were during career days. The availability of the 
consultants was stressed during the institute, and the writer 
feels that this inspired an increase in the participants' 
efforts to secure the services of the consultants on many 
more occasions. 
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Responses showed that much time was spent organizing 
career days. The participants probably felt that they could 
best utilize the services of the consultants through career 
days. Also, career days had been an integral part of most 
of the schools before the enrollees attended the Institute. 
More time was spent carrying out follow-up studies on 
students attending vocational-technical schools and colleges 
than on students who were employed full-time. This could be 
due to the fact that more time is spent with students who 
continue their education after high school than with those 
who terminate their education. Also, much emphasis was 
placed on the vocational-technical schools during the 
Institute. 
Along with the career days, the teaching of job applica¬ 
tion techniques may be influential in informing students 
about various occupations. This is probably especially bene¬ 
ficial to the terminal students. Some of the participants 
stated that this particular item did not apply to them. They 
probably had nothing to do with the making or changing of the 
curriculum in their schools. The participants had familiar¬ 
ized themselves more with the programs of study at the various 
vocational-technical schools since attending the Institute. 
There had been a greater desire on the part of the participants 
to steer the non-college bound students to the vocational- 
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technical schools. Part of this familiarity came about 
through the use of the pupil personnel directors of the 
vocational-technical schools. 
As was stated in the Institute, the participants spent 
more time with the college bound youth than the non-college 
bound youth. One of the major purposes of the Institute was 
to make counselors aware of the occupations in technical- 
vocational areas so that non-college bound youth might be 
directed to these occupations. Responses from the ques¬ 
tionnaire showed that students have shown more interest in 
the technical-vocational area this year than in former years. 
The counselors became more aware of the vocational-technical 
areas during the Institute and were better prepared to relate 
this information to the students. 
To further understand the effectiveness of the Institute, 
a summation of the above findings follows: 
1. Thirty questionnaires were mailed to the 
enrollees of the Institute. Twenty-four 
(80 per cent) were returned and data from 
them were tabulated and presented in Chapters 
II and II of this thesis. These findings 
are based upon responses from 80 per cent 
of the participants in the Vocational Guidance 
Institute. 
2. Forty-six per cent of the respondents are 
employed as full-time counselors in secondary 
schools; 42 per cent are employed as teacher- 
counselors; 4 per cent are employed as 
Neighborhood Youth Corp counselors; 4 per 
cent are employed as college counselors; and 
4 per cent as social studies teachers. 
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3. Twenty-seven thousand, four hundred and seven 
students attended the schools were the 
Institute participants are employed. Of 
these 27,407 students, enrollees were respon¬ 
sible for providing guidance services for 
11,492, or 42 per cent of them. 
4. Approximately 80 per cent of the enrollees 
spent more time working with groups and 
individuals concerning occupations this year 
as compared to former years. 
5. Slightly more than one-third of the enrollees 
arranged more tours and visits to industries 
and vocational-technical schools after having 
attended the Institute. 
6. Fifty per cent of the participants obtained 
the services of consultants from industries, 
colleges, and universities, and Vocational- 
technical schools more after their attendance in 
the Vocational Guidance Institute. 
7. Forty-six per cent of the enrollees conducted 
more community occupational surveys and 87 
per cent secured more occupational and 
educational information since attending the 
Institute. 
8. Thirty-eight per cent of the subjects reported 
that they devoted more of their time to organiz¬ 
ing career days after having attended the 
Institute. 
9. Approximately one-half of the subjects conduct¬ 
ed more follow-up studies after attending the 
Institute. 
10. How to apply for a job was taught more after 
attending the Institute by 70 per cent of the 
participants. Slight change was found in the 
number of subjects who were engaged in teaching 
courses in occupations. 
11. The services of personnel directors of voca¬ 
tional-technical schools were used more 
extensively by 61 per cent of the subjects. 
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12. Interest on the part of students in the 
schools where the former enrollees are 
employed in vocational-technical careers 
was much greater during the year imme¬ 
diately following the Institute than in 
former years. 
13. Over 90 per cent of the former enrollees 
reported that they spend more time working 
with low-ability and non-college bound 
students since completing the Institute. 
Conclusions.—The analysis and interpretation of the 
data concerning the 24 participants who completed the course 
in Vocational Guidance would seem to warrant the following 
conclusions: 
1. Enrollees allowed more time for the discus¬ 
sions of occupations in group and individual 
guidance sessions since attending the 
Vocational Guidance Institute. 
2. More tours of industries and Vocational- 
technical schools were arranged for students 
by the participants as a result of their 
attending the Institute. 
3. A greater effort was made by the enrollees to 
obtain the services of consultants from 
industries and vocational-technical schools. 
4. Enrollees spent more time securing occupational 
and educational information for students. 
5. Students of the enrollees showed a greater 
interest in the technical-vocational area 
this year as compared to former years. 
6. More time and emphasis was spent counseling the 
terminal students by the enrollees since 
attending the Institute. 
Implications.—The results of this study have the follow¬ 
ing implications: 
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1. Greater emphasis is placed on the counseling 
of non-college bound youth when brought to 
the attention of the counselors. 
2. Vocational-technical schools play an impor¬ 
tant role in preparing students who are non¬ 
college bound to receive training for an 
occupation. 
3. The teaching of job techniques is influential 
in helping students prepare to enter and 
advance in occupations. 
4. Vocational guidance institutes are vital in 
familiarizing counselors with the world of 
work, vocational needs of students, and 
counseling the non-college bound students. 
5. Parents, students, and teachers, have a more 
favorable attitude toward vocational-technical 
schools after visiting them and becoming 
familiar with their programs. 
Recommendations.—Analysis and interpretation of the 
findings, conclusions, and implications from this research 
would appear to warrant the following recommendations: 
1. High school counselors should, if possible, 
attend a vocational guidance institute to 
obtain pertinent information for counseling 
the non-college bound youth. 
2. Parents, students, and teachers should have 
the opportunity to visit vocational-technical 
schools to become better familiar with their 
programs. 
3. Realizing that 75 per cent of the students 
graduating from high school will not go to 
college, more time should be spent in helping 
these students secure some type of training 
that will assist them in securing an occupa¬ 
tion. 
4. The teaching of job techniques should become 
a part of high school curriculums for terminal 
students. 
58 
5. High schools should arrange for consultants 
from vocational-technical schools, colleges 
and universities, and businesses and indus¬ 
tries to visit their schools to aid students 
in preparing for their future. 
6. There should be more vocational guidance 
institutes that include classroom teachers 
as well as counselors. 
7. Renewed efforts should be made in the secon¬ 
dary schools to provide occupational information 
of some form and vocational education for 
terminal students. 
8. Suitable and reliable information regarding 
careers in the different occupations and 
industries and regarding employment and train- 
int opportunities should be made available to 
young persons through counseling interviews 
and otherwise, with due regard for the aptitudes, 
physical capacities, qualifications, preferences, 
and personalities of the young persons concerned 
and the prospective needs of the economy. 
9. Consideration should also be given to the 
desirability of developing the aptitudes of 
young persons by providing opportunities for 
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Post Office Box *f22 
Manchester, Georgia 
May 25} 1966 
T**> n* f:, v> r rocjol A P 
X»- IJ-JU v d' w J. B» 
I trust that you have had a very profitable school year, 
I am sure the Vocational Guidance Institute held at 
Atlanta University last summer8 (1965) v/as helpful to you in 
counseling ycur- non-college bound students, as it was helpful 
to me o 
In partial fulfillment of the Master of Arts Degree at 
Atlanta University, I hrve designed a study of the évaluetion 
of the Vocational Guidance Institute so that the effective¬ 
ness of it can be determined» 
I realise how busy you are this time of year, but I 
•rill appreciate it if you would trice the time to complete 
the enclosed questionnaire and return it to me as soon fs 
possible» This questionnaire is based on the one constructed 
by Mr» Paul VI il oi Une State Department of Education, 
I will send you a copy of the results of the evalu¬ 
ation when it is completed* Thank you for talcing time from 
your busy schedule to participate in this study. 
Yours truly5 
^oohnny^», Ilardnett, Counselo 
Greenville Cons, School . 
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QUESTIONNAIRE 
1- Whet is your present position in your school? —_ 
2. Did you attend the Vocational Guidance Institute held at 
Atlanta University during the summer of 1965?  
3- What grandes are included in your school? _ _•    
b. How many grades are you responsible for providing guid¬ 
ance services?    
What is the present enrollment of your school?    
b. How many students are you responsible for providing guid¬ 
ance services?       
Please compare this year's work with work of former years 
while reacting to the following: To what extent have you 
5. Worked with groups concerning occupations? 
ho re / / Less o About the same 
6. Done individual counseling concerning occupations? 
a More a Less O About the same 
7. Used Pupil Personnel Directors of vocational-technical 
schools? 
£7 Ho re a Less a About the same 
8. Arranged visits for students to industry? 
fj More Less About the same 
9. Invited representatives from industry to your school? 
a More [j Less O About the same 
10- Invited representatives from colleges and universities to 
your school? 
P More a Less O About the same 
11. Initiated trips to vopational-technical schools for students 
P More Ü Less [J About the same 
12. Invited personnel from vocational-technical schools to your 
school? 
£/ More a Less £7 About the same 
13. Visited vocational-technical schools? 
a More O Less £7 About the same More 
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14-. Initiated trips to vocational-technical schools for teachers 
/ More jfj Less About the same 
15. Fumiliaarized self with programs of studies at the various 
technical- vocational schools? 
a More D Less L7 About the same 
16. Familiarized faculty with programs of studies at the various 
technical vocational schools? 
18. 
£? More O Le ss c About the same 
17. Carried out follow-up studies on students attending vocation¬ 
al-technical schools? 
£7 More fj Less fj About the same 
Carried out follow-up on students who are employed full-time? 
. i~J More Less fj About the same 
19. Conducted tours of business and industries 
fj More Less [j About the same 
20. Conducted community occupational surveys 
• u More O Less fj About the same 
21. Arranged for the teaching of occupational courses in your 
schools. 
fj More £7 Less fj About the same 
22. Spent time organizing career days 
£ / More jJ Less ij 
23. Taught job application techniques. 
/ 7 llore [j Less (j 
2k. Taught or supervised occupational explôration courses. 
fj More fj Less fj About the same 
25. Utilized films on occupations 
a More a Less Lj About the same 
26. How have students in your school show interest in the tech¬ 
nical-vocational area this year as compared to former years? 
About the same 
About the same 
U More U Less n About the same 
27. Time spent securing occupational and educational information. 




Individual counseling with students of low ability con- 
w«-r*ning occupations. 
a liore O Less a About the same 
individual. oorm«Aling with non-college bound student. 
D Kore û i*«« ff About the same 
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P, 0» Box l»22 
Manche»torj Georgia 
June 15? y. 1$(>6 
Des r Counselors 
Ki ri le i* I dent a questionnaire to thé participants of the 
Vocational Guidance Institute held at Atlanta University during the 
auirmer of 19'%° As was ststeds the purpose of the questionnaire 
is to determine the effectiveness ofthe Institute© 
1 was hoping fcr 1GC% particLpatlvsns howsrer* this has not 
been accomplished© If you have already completed and mailed your 
questionnaire thank you for your cooperation^ if nots please 
complets and mail it at your earliest convenience bo that the study 
will be a success„ 
Thank you© ’ , 
1 curd trulys 
loiiU y 3 • KarJiU-T-'i 
VITA 
Hardnett, Johnny B. 
Education Morris Brown College, 




Fields of Concentration Undergraduate-Social 
Studies; Graduate-Guidance 
and Counseling. 
Experience High school social studies 
teacher and counselor, 
Meriwether County School 
System, 1961-1967. 
Professional Memberships Georgia Teachers and 
Education Association; 
National Education Asso¬ 
ciation; American 
Personnel and Guidance 
Association; American 
School Counselors1 Asso¬ 
ciation; Alpha Phi Alpha 
Fraternity. 
Personal Information Married, one child. 
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